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Abstract. Having good vocabulary knowledge is essential for every student who learns a 
new language. However, there are only limited previous research projects which have 
studied the development of English language students’ vocabulary knowledge. Thus, this 
current study investigated English students’ vocabulary progress of participants who 
studied at a private tertiary institution in West Java, Indonesia. The participants came from 
three batches: 2018, 2019, and 2020 to find out the difference of development of vocabulary 
among them after studying English for two semesters. In its investigation, this study used 
two different instruments: the Vocabulary Size Test and the Vocabulary Level Test which 
respectively were created by Nation & Beglar (2007) and Webb et al. (2017). The findings 
show that after two semesters, the most improved vocabulary size occurred to participants 
from batch 2019.  On average, the vocabulary size achieved after two semesters is enough 
to read more advanced texts. However, the average score of their vocabulary level test 
shows that the high-frequency words were not yet mastered, with a decrease on the 
average score of 2020 students. The finding might imply that there should be more 
intervention in the teaching and learning of high-frequency words. 

Keywords: EFL Students, Vocabulary Size, Vocabulary Level  
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INTRODUCTION  

 Mastery of vocabulary plays a vital role in L2 learners’ writing and reading 
competencies. Thus, to help learners improve those abilities, it is essential that 
teachers know the learners’ vocabulary size and level. Studies have shown that 
when teachers can identify the L2 learners’ vocabulary size and level, they can gain 
insight on their students’ reading ability (e.g. Laufer, 1997; Qian, 2002), their writing 
quality (Llach & Gallego, 2009; Schoonen et al., 2011; Yang et al., 2019), and speaking 
ability (e.g. Derakhshan & Enayat, 2020; Enayat & Derakhshan, 2021; Uchihara & 
Clenton, 2020). Derakhshan & Enayat (2020) found high-frequency vocabulary could 
be used as a tool to determine the L2 overall speaking performance. Furthermore, 
the study of Enayat & Derakhshan, (2021) showed that receptive vocabulary size 
could inform teachers the dimension of lexical mastery of L2 speakers. Thus, 
knowing how much vocabulary learners have mastered will give teachers insights 
on what advice and help they can provide for their students to develop their 
vocabulary size.  

Nation (2012) suggested that to help students increase their vocabulary 
level, teachers need to find out to which level their students belong in the three 
vocabulary-level groups: high-frequency (1000-2000 word-levels), mid-frequency 
(3000-9000 word-levels) and low-frequency words (from 10,000 word-level and 
beyond). Nation further explained that different word levels required different 
learning processes. If students were not yet familiar with the high-frequency words, 
it was important to engage students in reading graded readers and being involved 
in deliberate teaching and learning processes (Nation, 2012). When they had passed 
the first level, the students could read mid-frequency readers and engage in 
intentional learning in order to recognize the mid-frequency 3000-9000 word 
families (Nation, 2012). Whereas the acquaintance with low frequency word list or 
level 10,000 and above could be done through broad reading and specialized 
analysis of words related to a certain subject area (Nation, 2012).  

The study of Goulden et al. (1999) found that the word-families mastered 
by adults whose L1 is English are approximately 20,000 words. Coxhead et al. (2015) 
investigated secondary school students who were L1 English users in New Zealand 
and their study revealed that the participants mostly had mastered around 9000 
word-families.  Nation (1990) stated that the average vocabulary increase of English 
L1 users was 1000 - 2000 new words per year. Regarding L2 English learners, Nation 
(2012) noted that the non-European L2 English successful undergraduates at an 
English-speaking university mastered 5000-6000 word-families; while the PhD 
students mastered 9000 word-families. Mclean et al. (2014) studied the size of 
vocabulary of 3449 Japanese English learners in different universities and their 
findings showed that the size of participants’ vocabulary was 3715.20 word-families 
on average. Another study by Gibriel (2017) found that the second and the fourth 
semester Egyptian EFL students respectively knew around 6751 and 7566 word-
families. The result of a study by Yang et al. (2019) showed that on average, Chinese 
graduate students knew 7274.75 word-families. Ozturk (2016) examined the growth 
of English receptive vocabulary from 174 learners studying at an English Program at 
a university in Turkey by using VST. The participants’ vocabulary growth was 
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measured at different stages of the study and the study found that their average 
vocabulary size was between 5000 and 6000. Although their vocabulary size 
increased by 500 words a year, the size of the vocabulary decreased in their final 
year of study. This happened because of the reduced use of English by the students 
(Ozturk, 2016). 

Research on VLT of English L2 learners found that most of the participants 
in the studies have not yet mastered the first-two of the 1000-word families. An 
example is the study of Webb and Chang (2012) that examined the level of 
vocabulary of 166 Taiwanese English learners. Their findings showed that more than 
50% of the learners still failed to master high-frequency words in the first 1000 word-
families and just around 16 % of them were proficient in the 2000 word-families, 
even though the learners had learned English for nine years. 

In the context of Indonesia, several studies on vocabulary size were 
present and overall, the findings of these studies indicated that the more recent the 
study was, the higher the students’ average vocabulary size would be (see 
Kusumarasdyati & Ramadhani, 2018; Nurweni & Read, 1999; Romadloni, 2019; 
Umam, 2016). The study of Nurweni and Read, (1999) which researched 324 EFL 
students’ vocabulary receptive knowledge found that their vocabulary size was only 
1226 English words. Nurweni and Read (1999) concluded that the students should 
have acquired 4000 words because that amount was expected from the students 
upon entry to the university. The study done by Umam (2016) examined the 
vocabulary size of 111 fifth semester Indonesian EFL students. The study came out 
with the result that the average vocabulary size was 5,873 word-families, with 8,800 
words as the highest and 2,800 as the lowest. Another study by Kusumarasdyati and 
Ramadhani (2018) took data from 216 students at State University of Surabaya. The 
data were taken from four batches of students majoring at the English Department, 
and they compared the outcome of each batch. The result of the study showed that 
the average vocabulary size of the first-year participants was 5425 words, the 
second was 5641.8 words, the third was 5987.8 words, and the fourth was 6141.3 
words. They also found that the vocabulary size of the participants was expanded 
by 238.8 words per year. Romadloni (2019) replicated Kusumarasdyati and 
Ramadhani’s study, analyzing the vocabulary size of 242 undergraduate students 
from the same university, taking data from the classes of 2015 to 2018. He found 
that on average, the vocabulary size for each batch was 6519.78 words, 7028.13 
words, 7040.91 words and 8202.33 words. He also found 2.3 times higher result 
(approximately 560.85 words every year) when the average vocabulary sizes were 
compared.  

A similar study by Sudarman and Chinokul (2018) examined the vocabulary 
level of first year students at Kutai Kartanegara University. They found that 
participants of the study were not yet shown mastery of the 2000 and 3000 word-
levels (Sudarman & Chinokul, 2018). Kirana & Basthomi (2020) administered 
Vocabulary Level Test to 319 participants majoring in the English Department, 
Institut Agama Islam Negeri Ponorogo. The participants were students from five 
semesters, from semester one to five. They discovered that on average, the 
students were only familiar with over 1,366-word families, which did not meet the 
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expected lexical threshold. The researchers proposed the promotion of vocabulary 
development through relevant courses in every semester in order to ensure that the 
students could receive enough exposure that would help them acquire 3000-word 
families.  

Two recent studies conducted by Siregar (2020a, 2020b) investigated the 
mastery of word knowledge among undergraduate English language learners in 
Indonesian universities. Using Vocabulary Size Test (Nation and Beglar, 2007) and 
Vocabulary Level Test (Webb, Sasao and Balance, 2017) as the instruments of 
measurement, the research findings  indicated that most of the students had limited 
grasp of high- and mid- frequency vocabulary. In particular, Siregar (2020a) 
concluded that the vocabulary size of as many as 92.5% of the students ranged from 
6000 to 15400 word families, with an average size of 8732,5 word families. Although 
this large vocabulary size would allow the students to engage with reading 
materials containing 8000-9000 word families, the result furthermore revealed that 
few students had a proper understanding of mid- and high-frequency words. Since 
only ten out of forty participants (25%) had mastered words at the mid- and high-
frequency levels, a more extensive approach to reading comprehension is deemed 
necessary  vocabulary learning. The other study of Siregar (2020b) involving a higher 
number of participants enrolled in EAP subjects at two private universities 
concluded similarly, suggesting that the entire participants of the study had low 
knowledge of words ranging in high- and mid-frequency. It was observed that an 
overwhelming majority of students were incapable of understanding 1000-5000 
word levels despite having a big vocabulary size. This finding pointed out the 
obstacles that the students might face as they failed to master the most common 
words from the first to the third 1000 word families. Not only was vocabulary 
knowledge inadequacy challenging for the students, language instructors had also 
expressed concerns regarding the issue since the current consensus has established 
that a lexical coverage of over 98% is crucial for comprehending a variety of texts. 
Anotherrecent study by Hartono and Prima (2021) investigated the vocabulary level 
of 168 first-year students from a private university in Jakarta. The participants were 
not majoring in English, yet English was used as the medium of instruction in the 
courses. Findings from the research showed that only 20% of the participants can 
pass all levels. Even though the study gave insight on how acquisition of vocabulary 
impacted students’ achievements on IELTS, the fact that the students were not 
English major students nor those studying English for general or specific purposes, 
might not give a conclusive description of the students’ low mastery of vocabulary 
and their English proficiency. Furthermore, as the study only involve participants 
who were in the first semester, it did not provide information on how much the 
participants’ English proficiency has improved when they have experienced 
interventions in their English learning. 

Even though there have been previous studies on vocabulary size and level 
in Indonesia, they are still limited. Thus, there is still room to conduct more research 
to investigate students’ vocabulary size and level. More similar studies are needed 
to know whether the increase of the average vocabulary size will still become a 
trend or not. Following a number of studies that have devised some tests to 



309     Eralingua: Jurnal Pendidikan Bahasa Asing dan Sastra Vol.7, No.2, August, 2023 

 

   

determine English learners’ vocabulary knowledge  (e.g. Mclean & Kramer, 2015; 
Nation, 1993; Nation & Beglar, 2007; Schmitt et al., 2001), in this paper, two tests are 
going to be the focus. The first is Vocabulary Size Test (VST) which was created by 
Nation and Beglar (2007). The test aims at measuring the learners’ vocabulary 
knowledge on words required for reading. The scoring of the vocabulary will be 
based on the new vocabulary level test (VLT) formulated by Webb et al. (2017), with 
the goal of measuring students’ receptive knowledge of higher frequency words 
(1000-5000).   

Most previous studies on vocabulary size and level took freshmen as 
participants upon their entry to the university. There has been no study yet that 
investigated three different batches of students for two times in one year of their 
studies or in two successive semesters. Thus, in order to gain deeper insight on 
students’ vocabulary size and level, the study included students from three different 
batches. Moreover, the data were taken from two semesters, the odd and even 
semesters in the academic year 2020/2021. Thus, it enabled this study to obtain 
information on how much the students have progressed in the end of the academic 
year. It is also worth noting that other studies have involved a comparison of data 
among students of different batches, however, their focus was more on students’ 
vocabulary size and not vocabulary level. Therefore, it is expected that this current 
study can provide further information on how far English vocabulary level can 
improve in one year of study regarding both vocabulary size and level. 

Using the aforementioned measurements, the present study has the goal 
to know the vocabulary size and the vocabulary level of undergraduate students 
who were majoring in English in a private tertiary institution in West Java, Indonesia, 
to find answers to the following research questions: 
1. How large are the EFL undergraduate students’ vocabulary sizes? 
2. To what extent have the EFL undergraduate students mastered 1000-5000 

word-levels?  

RESEARCH METHOD 

The study adopted a quantitative research approach. Thus, the study 
focused its analysis on statistical data that was gathered for the research 
descriptions. Since the data was calculated by a computer, the researchers can save 
time in data gathering and calculation. Consequently, researchers could invest time 
to describe the result of the study. As mentioned in the previous part, this current 
study involved undergraduate EFL students from a private tertiary institution. They 
were students who were from the following batches: 2018, 2019, and 2020. 

In this study students completed two vocabulary tests in each semester. 
First, they completed the vocabulary size test (VST) of Nation and Beglar (2007) 
14000 or 20000 versions. Then, the students did the vocabulary level test (VLT) of 
Webb et al. (2017), after which the result was analyzed quantitatively. The former 
was used because it was the most useful vocabulary size test and the latter was 
chosen since it was the latest and most updated vocabulary test. The former was 
also used in the previous recent studies of Siregar (2020, 2021) and the latest was 
employed in the investigation of Siregar (2020, 20210) and Hartono and Prima 
(2021). Employing the same tests which are still reliable to be used is essential when 
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comparing the result of this study with the result of the previous studies.  The study 
followed the recommendation of Nation and Beglar (2007) when counting the VST 
result: the students’ correct answers were multiplied by 100. For instance, a learner 
who correctly answered 60 questions, would get their vocabulary size stated as 
6000 words. For the second test or VLT, the analysis followed the recommendation 
of Webb et al. (2017). Therefore, the cuttingpoint when calculating whether or not 
the students have passed 1000 to 3000 word-levels was set at 97%. The 97% mastery 
equals 27 correct answers out of 30 questions.  The vocabulary mastery of 4000 and 
5000 word-levels was set at 80% which means that students have to answer 24 
questions correctly.  

RESULT AND DISCUSSION 

Result 

Table 1 presents the results of a total of 73 English major students from 
three batches who participated in the Vocabulary Size Test. The mean scores 
acquired showed that the students from all batches increased their vocabulary size 
after one year of study. However, there was a decrease in the highest score 
achieved by students in batches 2018 and 2020; also in the lowest score of the 
student in batch 2020.The gap in the standard deviation from before and after one 
year of study was quite big, especially for batch 2020. This indicates that there is a 
wide range of proficiency among the participants. 

Table 1. Vocabulary Size 2020 and 2021 

Year 2020 2021 

Batch 2018 2019 2020 2018 2019 2020 

N total 25 21 27 25 21 27 

Highest 16400 10000 16600 14800 14800 13000 

Lowest 7400 8000 5300 8000 9200 2200 

Mean 11745 8800 9823 12267 11971 10229 

SD 2899.78 883.18 2955.26 2661.33 2186.10 3842.62 

Table 2 shows the findings of students’ vocabulary level. Broadly, it can be 
observed from the table that after one year of study there were more students who 
passed 1000- 5000 word- levels. As previously mentioned, the calculating point for 
mastering 1000 to 3000 word-levels was set at 97% while the mastery of 4000 and 
5000 word-levels was set at 80%. Thus, the data shows that after one year of study, 
the average score of participants from batch 2020 has passed the cutting point for 
1000-word level with an increase of 12 %. This is the highest improvement among the 
three batches after one year of the study. Despite the students’ vocabulary 
development, it is noticeable that after three years of study, the batch average 
score for 3000 word level is still disappointing. The mean score shows that 
averagely students have not passed that level for all batches. 

Moreover,  there are still 48% of the students who have not mastered the 
first 5000 word-level. Some students also have not mastered the 1000- 2000 words. 
Only all students of Batch 2019 passed 1000 word-level after one year of study.  
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Table 2. Vocabulary Level 2020 and 2021 

Year 2020 2021 

Batch 2018 2019 2020 2018 2019 2020 

N 25 21 27 25 21 27 

1000 L 

Highest 100 100 100 100 100 100 

Lowest 93 97 80 93 100 90 

Mean 98.80 99.71 95.19 98.80 100 98.52 

SD 2.40 0.91 5.72 2.33 0 2.67 

2000 L 

Highest 100 100 100 100 100 100 

Lowest 87 80 67 70 60 67 

Mean 96.20 96.43 90 93.07 91.75 92.96 

SD 4.55 6.31 9.87 8.16 9.98 9.07 

3000 L 

Highest 100 100 100 100 100 100 

Lowest 70 57 17 67 40 50 

Mean 89.76 88.53 77.65 92 90.79 74.69 

SD 8.90 11.05 20.34 9.23 13.94 18.40 

4000 L 

Highest 100 100 100 100 100 100 

Lowest 63 57 13 67 40 20 

Mean 87.80 87.71 76.79 92 90.79 76.67 

SD 10.63 12.73 23.80 9.23 13.94 21.52 

5000 L 

Highest 100 100 100 100 100 100 

Lowest 63 40 23 47 43 13 

Mean 86.40 84.24 68.77 91.20 90.48 78.52 

SD 10.64 14.45 23.30 12.76 12.03 21.71 

NS (pass all 
Cutting points) 

10 (40%) 8 
(38%) 

5 
(19%) 

13 
(52%) 

9 
(43%) 

8 
(30%) 

Discussion  

The mean scores from the Vocabulary Size Test (Table 1) show that in the 
first semester, the average vocabulary size is about 10,000. This confirms what 
previous studies has found that on average, students’ vocabulary size increases on 
more recent studies ( Siregar, 2020a; Kusumarasdyati & Ramadhani, 2018; Nurweni 
& Read, 1999; Romadloni, 2019; Umam, 2016). Table 1 also shows that the 
vocabulary size of participants from batch 2019 is the lowest. The fact that students 
from batch 2020 have quite a big score in their vocabulary size test might give an 
initial impression that compared to their senior, students from batch 2020 have 
acquired better proficiency when they enter their study. However, in the second 
semester, the mean scores show an increase in the three batches, with the most 
significant increase in the result of participants from batch 2019. This suggests that 
it is essential for the teachers to review and improve the English courses as well as 
the teaching and learning process for other batches  2018 dan 2020 - so that their 
progress will be as high as that from batch 2019.  

With regard to Vocabulary Level Test, the result shows that all students 
from batch 2019 passed the 1000 word level cluster in their second term; however 
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when it comes to 2000 word level, some students were still struggling. Similar 
findings were also found in previous studies done by Sudarman and Chinokul (2018) 
in which some of the participants failed to acquire the 1000-2000 word levels. In the 
current analysis, the students who had issues in mastering the 1000-2000 word 
families were from batch 2019 and 2020, who had only studied at the English 
Department for one or two years. Although the length of study could affect the 
students’ vocabulary level, it is expected that the students, especially those 
majoring in the English Department, are able to master the 1000-2000 words since 
such ability is crucial in understanding English, both spoken and written (Webb, 
Sasao & Ballance, 2017). On the other hand, a steady improvement can be seen in 
the number of students who passed cutting points. Within a year, the vocabulary 
level of students increases by 9% on average. It can be argued that continuous 
exposure and study demand helped enhance the students’ lexical competence. The 
exposure also should incorporate the 3000-word level which  students on average 
have not yet mastered. We agree with Kirana and Basthomi (2020) who suggest 
promoting vocabulary development through relevant courses in every semester so 
that the students could receive enough exposure that would help them acquire 
3000- word families. This highlights the crucial role of teachers in making sure the 
exposure present as Dang (2020) argues that learners tend to learn vocabulary that 
their teachers expose to them. In other words, teachers’ well-planned vocabulary 
exposure can significantly enlarge students’ knowledge of high frequency words. 
On top of that, as Nation (2012) argues, engaging students in reading graded 
readers and in deliberate teaching and learning processes is the vital key for high 
frequency word mastery. Thus, it is important that the students’ extensive reading 
activity which involves graded readers should be encouraged even after they pass 
their extensive reading courses. 

It is also interesting to note that although on average students’ vocabulary 
size increase within their one year of study, the students with the highest scores 
from batch 2018 and 2020 show a decline in their achievements. The student from 
batch 2020 with the lowest achievement in 2020 also shows a decline in 2021. 
Moreover, when the mean is compared, the increase in the number of vocabulary is 
lowest for the batch 2020. This might indicate that in 2020 the students might not 
be exposed to English as much as the previous batches. The students in batch 2020 
are those who start their tertiary study in the pandemic era. Thus, it can be assumed 
that online learning might somehow influence the students’ achievement in 
developing their vocabulary. The study of Amiruddin and Jannah (2021) showed a 
similar trend. Their study involved a sample of English major students in Madura 
University. They found that students who were not engaged in online learning 
during the covid-19 pandemic showed better proficiency than those who had 
experienced online learning.  

However, the students’ increase in their vocabulary level shows that even 
in the 1000-word level not 100% of the students have mastered the level after one 
year of study. Even though students from batch 2020 show the highest increase in 
the mean, the achievement of the student with the lowest score is the least among 
the others. On the other hand, the finding in 2000-word level shows that students 
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from batch 2020 had increased their level on average. This is important to note as 
the students from the other two batches show an opposite trend. Therefore, 
ensuring that the students are consistently exposed to high frequency words 
during their study is important, no matter what semester they are in.  

CONCLUSION  

In summary, the results of this research project found that generally 
students have a better mean score in both vocabulary size and level tests and more 
students passed the cutting points of 1000-5000 words after studying for two 
semesters. In spite of the improvement, each batch's top score declined, and batch 
2020's standard deviation was particularly large before and after a year of study, 
showing a wide range of proficiency among the participants. Also, some students 
still failed to understand the 1000–2000-word level. Since vocabulary mastery is 
crucial for children' language proficiency, these students need a lot of support in 
order to increase their vocabulary. Specifically, for those who have not yet 
mastered the most frequent words in English, it is advisable to encourage them to 
read graded reader books extensively. The study only conducted the vocabulary 
size and level tests twice in 2020 and in 2021 and did not include too many students. 
Therefore, further study can replicate this study with a bigger number of students 
to get a clear picture of students’ vocabulary development which this study cannot 
provide.  

ACKNOWLEDGMENTS 

The researchers would like to thank Universitas Kristen Maranatha 
(Maranatha Christian University), especially the Institution of Research and 
Community Service (LPPM) at the University, for supporting and funding this 
research project.  

REFERENCES 

Amiruddin, M., & Raudhatul Jannah, U. (2021). The effect of covid 19 pandemic on 
english proficiency level in higher education. Journal of English Language 
Teaching and Linguistics , 6(1), 45-56. 
https://dx.doi.org/10.21462/jeltl.v6i1.490 

Coxhead, A., Nation, P., & Sim, D. (2015). Measuring the vocabulary size of native 
speakers of English in New Zealand secondary schools. New Zealand Journal 
of Educational Studies, 50(1), 121–135. https://doi.org/10.1007/s40841-015-
0002-3  

Dang, T. N. Y. (2020). Vietnamese non-English major EFL university students' 
receptive knowledge of the most frequent English words. VNU Journal of 
Foreign Studies, 36(3), ISSN 2525-2445. 

Derakhshan, A., & Enayat, M. (2020). High- and mid-frequency vocabulary size as 
predictors of Iranian university EFL students’ speaking performance. Iranian 
Journal of English for Academic Purposes, 9(3), 1–13. 

Enayat, M. J., & Derakhshan, A. (2021). Vocabulary size and depth as predictors of 
second language speaking ability—ScienceDirect. 99, 1–15. 
https://doi.org/10.1016/j.system.2021.102521 

https://dx.doi.org/10.21462/jeltl.v6i1.490


An Investigation of EFL Students’ Vocabulary Size – Fenty & Henni (305-315)  314 
 

Gibriel, M. (2017). A cross-sectional study of Egyptian EFL student-teachers’ 
vocabulary size. Journal of Asia TEFL, 14(1), 189–196. 
https://doi.org/10.18823/asiatefl.2017.14.1.14.189 

Goulden, R., Nation, P., & Read, J. (1999). How large can a receptive vocabulary be? 
Applied Linguistics, 11(4), 341–363.  

Hartono, D. A., & Prima, S. A. B. (2021). The correlation between Indonesian 
university students’ receptive vocabulary knowledge and their reading 
comprehension level. Indonesian Journal of Applied Linguistics, 11(1), 21-29. 
https://doi.org/10.17509/ijal.v11i1.34590 

Kirana, D. P., & Basthomi, Y. (2020). Vocabulary size among different levels of 
university students. Universal Journal of Educational Research, 8(10), 4357–
4364. https://doi.org/10.13189/ujer.2020.081001Kurniawan, I. (2017). 
Assessing English students’ vocabulary size of Lampung State Islamic 
University. Humaniora, 8(4), 381–390. 
https://doi.org/10.21512/humaniora.v8i4.3909 

Kusumarasdyati, & Ramadhani, F. (2018). Vocabulary development of EFL 
undergraduates: A crosssectional study. Proceedings Quality Improvement 
Innovation in ELT (COETIN), 1. 

Laufer, B. (1997). The lexical plight in second language reading: Does it change over 
time? In J. Coady & T. Huckin (Eds.), Second language vocabulary acquisition. 
Cambridge University Press. 

Llach, M. P. A., & Gallego, M. T. (2009). Examining the relationship between 
receptive vocabulary size and written skills of primary school learners. 
Atlantis, 31(1), 129–147. 

Mclean, S., Hogg, N., & Kramer, B. (2014). Estimations of Japanese university 
learners’ English vocabulary sizes using the Vocabulary Size Test. 
Vocabulary Learning and Instruction, 3(2), 47–55. 

Mclean, S., & Kramer, B. (2015). The creation of a new vocabulary levels test. Shiken, 
19(1), 1–11. 

Nation, I. S. P. (1990). Teaching and learning vocabulary. Newbury House Publishers. 
Nation, I. S. P. (1993). Using dictionaries to estimate vocabulary size: Essential, but 

rarely followed, procedures. Language Testing, 10(1), 27–40. 
Nation, I. S. P., & Beglar, D. (2007). A vocabulary size test. The Language Teacher, 

31(7), 9–13. 
Nation, P. (2012). The vocabulary size test. 

https://www.wgtn.ac.nz/lals/about/staff/Publications/paul-
nation/Vocabulary-Size-Test-information-and-specifications.pdf 

Nurweni, A., & Read, J. (1999). The English vocabulary of Indonesian university 
students. English for Specific Purposes, 18, 161–175. 

Ozturk, M. (2016). Second language vocabulary growth at advanced level. The 
Language Learning Journal, 44(1), 6–16. 
https://doi.org/10.1080/09571736.2012.708054 

Qian, D. D. (2002). Investigating the Relationship Between Vocabulary Knowledge 
and Academic Reading Performance: An Assessment Perspective. Language 
Learning, 52(3), 513–536. https://doi.org/10.1111/1467-9922.00193 



315     Eralingua: Jurnal Pendidikan Bahasa Asing dan Sastra Vol.7, No.2, August, 2023 

 

   

Romadloni, T. S. (2019). Vocabulary size development of English department 
students in State University of Surabaya. RETAIN, 7(2), Article 2. 
https://jurnalmahasiswa.unesa.ac.id/index.php/retain/article/view/29195 

Schmitt, N., Schmitt, D., & Clapham, C. (2001). Developing and exploring the 
behaviour of two new versions of the Vocabulary Levels Test. Language 
Testing, 18(1), 55–88. https://doi.org/10.1177/026553220101800103 

Schoonen, R., van Gelderen, A., Stoel, R. D., Hulstijn, J., & de Glopper, C. (2011). 
Modeling the development of L1 and EFL writing proficiency of secondary 
school students. Language Learning, 61(1), 31–79. 
https://doi.org/10.1111/j.1467-9922.2010.00590.x 

 Siregar, F. L. (2020a). View of English students’ vocabulary size and level at a Private 
University in West Java, Indonesia. 11(2), 77–83. 
https://doi.org/10.21512/humaniora.v11i2.6388  

Siregar, F. L. (2020b). Indonesian EAP students’ vocabulary level and size: An 
empirical investigation. Lingua Cultura, 14(2), 143–149. 
https://doi.org/10.21512/lc.v14i2.6465 

Sudarman, S., & Chinokul, S. (2018). The English vocabulary size and level of English 
department students at Kutai Kartanegara University. ETERNAL (English, 
Teaching, Learning, and Research Journal), 4(1), 1–15. 
https://doi.org/10.24252/Eternal.V41.2018.A1 

Uchihara, T., & Clenton, J. (2020). Investigating the role of vocabulary size in second 
language speaking ability. Language Teaching Research, 24(4), 540–556. 
https://doi.org/10.1177/1362168818799371 

Umam, C. (2016). Awareness on the internal structure of morphologically-complex 
words and its relationship to vocabulary size. Celt: A Journal of Culture, 
English Language Teaching & Literature, 15(1), 62–74. 
https://doi.org/10.24167/celt.v15i1.415 

Webb, S. A., & Chang, A. C.-S. (2012). Second language vocabulary growth. RELC 
Journal, 43(1), 113–126. https://doi.org/10.1177/0033688212439367 

Webb, S., Sasao, Y., & Ballance, O. (2017). The updated Vocabulary Levels Test: 
Developing and validating two new forms of the VLT. ITL - International 
Journal of Applied Linguistics, 168(1), 33–69. 
https://doi.org/10.1075/itl.168.1.02web 

Yang, Y., Sun, Y., Chang, P., & Li, Y. (2019). Exploring the relationship between 
language aptitude, vocabulary size, and EFL graduate students’ L2 writing 
performance. TESOL Quarterly, 53(3), 845–856. 
https://doi.org/10.1002/tesq.510 


